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List of suggested measures
in the classroom

Tier 1 
Universal

Tier 2
Targeted

Tier 3
Individualized

https://www.cebmmember.ca/pyramid-of-interventions 
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https://www.cebmmember.ca/tier-1-universal-practices 

Tier 1 Checklist
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List of considerations per Tier

Prior to moving from 
Tier 1 to Tier 2

Prior to moving from 
Tier 2 to Tier 3

Prior to moving 
beyond Tier 3

https://www.cebmmember.ca/pyramid-of-interventions 
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TIER 1
UNIVERSAL Practices 
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TIER 1 – UNIVERSAL Practices 

• At the beginning of the school year, when looking for ideas to 
implement Tier 1 universal practices to support the whole class group 
in a preventative manner.

• When a student struggles in the classroom even though multiple 
practices have been implemented and adjusted (when looking for 
new ideas or further considerations).

• When we are seeking for confirmation that we’re at the point of 
progressing from one tier to the next.

* Even though the practices suggested have been tried and true, please keep in 
mind that the CEBM Pyramid of Interventions is not meant to be prescriptive, nor 
necessarily linear (it’s not a one-size-fits-all).

When should we refer to the CEBM Pyramid of Intervention?
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CONSIDERATIONS FLOWCHART
Tier 1 – Universal practices for the whole group
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https://www.cebmmember.ca/pyramid-of-interventions
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1. Intentional physical and social set-up of the learning environment
2. Embodying a strong adult posture
3. Actively greeting and engaging students

4. Well established classroom structures and routines
5. Clear and explicit classroom expectations
6. Pedagogical flexibility, inclusive practices, and support measures
7. Opportunities for cross-curricular development and emotional literacy
8. Flexible classroom options

9. Individual quiet-time activities
10. Classroom designated area
11. Brain-break activities
12. Emotional release activities
13. Community projects and activities

14. Outdoor opportunities

TIER 1 – UNIVERSAL Practices 
in the classroom for the whole group

https://www.cebmmember.ca/tier-1-universal-practices 
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TIER 1 – UNIVERSAL Practices 

At all tiers of support, CEBM suggested practices strive towards a 
foundation that is:

Ø based in neuroscience
Ø developmentally appropriate
Ø attachment friendly
Ø trauma informed
Ø honours neurodiversity

The focus is on the student’s fundamental needs behind the 
challenges and providing the ‘right’ conditions to answer to those 
needs.

At Tier 1, the belief is that all students can benefit from the same 
universal practices, even if some need them more than others.

How is neurodiversity and trauma taken into consideration?

10

Sensory 
Gating 
System

Healthy Sensory Gating System

Compromised Sensory Gating System
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https://www.cebmmember.ca/tier-1-universal-practices
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Effects of TRAUMA on the Brain

13 14

TRAUMA: Potential Triggers
FIVE SENSES
• Sound: cries, moan, alarm, police siren, 

specific words or expression, song
• Taste: food, body fluid
• Smell: perfume, alcohol, food, smell 

related to a place
• Sight: place, person linked to or related to 

a trauma, image, objects, facial 
expression, body posture, gaze

• Touch: Physical contact, being touched in 
some way.

EMOTIONAL
• Unpleasant emotions (shame, 

helplessness, rejection, abandonment, 
anger, fear)

• Intense pleasant emotions (excitement, 
joy, surprise)

• Feeling of vulnerability
• Feeling of injustice 
• Feeling of loneliness
• Stress of novelty and unpredictability

INTEROCEPTION
• Feeling of deprivation or unmet basic 

needs (hunger, thirst, lack of sleep)
• Physiological sensations related to 

survival response (increased heartbeat, 
change in breathing rate)

• Physical pain or pleasure

RELATIONAL DYNAMIC
• Intimacy
• Exercise of authority
• Violation of physical or relational 

boundaries
• Feeling threatened or attacked
• Positive attention
• Feeling ignored
• Getting teased
• Being blamed or pressured

15

OPTIMAL STATE
Safety/Connection

PARASYMPATHETIC

Polyvagal Theory and the stress response – Dr. Stephen Porges

“I am in danger,
I can run or fight 

back”

“I am terrorized, 
 I can’t cope”

16
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Dr. Bruce Perry (2021) What Happened to You?
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Safety is the 
starting point

• Reaching emotional well-being doesn’t 
stem from the neo-cortex (thinking brain) 
nor from the pre-frontal cortex (executive 
functioning)

• It is rooted in the primitive brain 
(instincts) and in the limbic system 
(emotions)

• Therefore, optimal functioning is 
achieved through setting up conditions, 
which allows for the keys to unfold 
naturally

18

When we 
expect a 
dysregulated 
student to… 

ask for help

take a break

go to the calming corner

use their coping strategies

When we’re    
at the point   
of...

trying to de-escalate a situation

requesting additional support from a colleague

needing to resort to restraints and isolation

referring to the reflection room, to the Principal’s office 
(discipline, detention, suspension, etc.)

List of the ‘when it’s too late’ by Ross Greene

19

What is needed from the adults
• Creating an intentional environment that helps students feel safe 

and supported

• Fostering a sense of safety and belonging (adult in charge and 
remaining tempered, maximizing attachments)

• Adjusting expectations accordingly to needs and differences

• Compensating for possible challenges (immaturity, sensory gating 
system, defendedness, etc.) and relying on structures and 
routines to support

• Coming alongside the stress response or the sensory overload 
(supporting through co-regulation)

• Managing the circumstances to increase the student’s success, 
rather than try to control the behaviour

• Providing opportunities to feel and to express emotions

20
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What are the fundamentals?
● Having a systemic and proactive approach. Not waiting for 

problems to arise in order to deal with them.

● Giving priority to prevention and to fulfilling the primary needs 
of students (safety, belonging, feeling, rest, play).

● Considering the adult response in the equation and making 
room for reflective practices (taking a step back – bird’s eye 
view). 

● Making sure the adults are aligned in terms of expectations and 
share a common vision.

● Relying on the strength of teamwork, by supporting each other, 
sharing the weight and responsibility of challenging students, 
and empowering one another.

● Ongoing communication with one another so all involved are in 
the ‘know’ and on the same page (including the parents). 

21

1. Intentional physical and social set-up of the learning environment
2. Embodying a strong adult posture
3. Actively greeting and engaging students

4. Well established classroom structures and routines
5. Clear and explicit classroom expectations
6. Pedagogical flexibility, inclusive practices, and support measures
7. Opportunities for cross-curricular development and emotional literacy
8. Flexible classroom options

9. Individual quiet-time activities
10. Classroom designated area
11. Brain-break activities
12. Emotional release activities
13. Community projects and activities

14. Outdoor opportunities

TIER 1 – UNIVERSAL Practices 
in the classroom for the whole group

https://www.cebmmember.ca/tier-1-universal-practices 
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TIER 1 – UNIVERSAL Practices 

• Not all class groups and individual students benefit from the same 
universal, targeted and individualized practices. That’s why CEBM 
suggests a range of practices at each Tier, so there can enough variety 
to choose from. 

• It’s important to be mindful of the whole group makeup and student 
dynamics when selecting support measures. It’s through trial and 
error that we discover which are more suitable for whom.

• According to Shelley Moore, we can’t support all student needs at 
once, but over time we can provide support for all. Some support 
measures (e.g. visuals) may be necessary for some, but beneficial to 
all (no need to tailor to each student)

• It is suggested to try only a few practices at once (no more than 2 or 3 
at a time), as it would be difficult to decipher which one are effective. 
There is no expectation that all suggested practices need to be 
implemented throughout the school year.

How do we know which practice is suitable when?
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TIER 1 – UNIVERSAL Practices 

Having multiple simultaneous challenges at once in the same 
class group can become overwhelming and confusing:

• Not addressing all the moving parts at once 

• Focusing on both the micro and macro challenges
Ø how the individual needs can impact the dynamics with others          

and the whole group
Ø how some support measures can be benefited by all even if             

some require them more than others

• Needing to figure out by where to start

• Seeing how other staff can help out (sharing the weight and 
responsibility)

• Giving insight to parents about why the situation is unfolding 
the way it is and getting them on board to collaborate with us

What if there are multiple varying needs in the class group?

24

https://www.cebmmember.ca/tier-1-universal-practices
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CONSIDERATIONS FLOWCHART
Tier 1 – Universal practices for the whole group

25

1. Intentional physical and social set-up of the learning environment
2. Embodying a strong adult posture
3. Actively greeting and engaging students

4. Well established classroom structures and routines
5. Clear and explicit classroom expectations
6. Pedagogical flexibility, inclusive practices, and support measures
7. Opportunities for cross-curricular development and emotional literacy
8. Flexible classroom options

9. Individual quiet-time activities
10. Classroom designated area
11. Brain-break activities
12. Emotional release activities
13. Community projects and activities

14. Outdoor opportunities

TIER 1 – UNIVERSAL Practices 
in the classroom for the whole group

https://www.cebmmember.ca/tier-1-universal-practices 
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TIER 1 – UNIVERSAL Practices 

• Sometimes an intervention doesn’t work because of the timing, 
frequency or delivery. Before discarding the selected strategy, CEBM 
suggests:

• introducing, modeling, and providing explicit details (perhaps with the 
help of visuals) about the purpose of the strategy, the structure-rules-
procedures, what is expected, what we don’t want to see happen, etc.

• practicing the strategy with the student until it becomes part of their 
routine

• varying the frequency and intensity

• adjusting the time of the day / day of the week

• tweaking the strategy (e.g. switching the type of brain break from high to 
low intensity, changing the type of flexible seating, substituting the type 
of tools in the quiet corner, etc.) 

• discussion with the student

How do we know when it's time to tweak an 
intervention or use a different one all together?

27

TIER 1 – UNIVERSAL Practices 

Here are some reflection questions when implementing classroom 
expectations:

• Did you discuss/decide the importance of the expectation with the class? 

• Did you introduce one new expectation at a time? 

• Was the expectation/behaviour explicitly modeled through role-play?

• Were the expectations modeled and reviewed over three to five sessions?

• Was a non-desired behaviour modeled and corrected?

• Are the rules posted in a visible location? Do they include visual supports?

• Do you refer to the rules and review them daily/regularly?

How do we know when it's time to tweak an 
intervention or use a different one all together?

28

https://www.cebmmember.ca/tier-1-universal-practices
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CONSIDERATIONS FLOWCHART
Tier 1 – Universal practices for the whole group

29

Data tracking is of the utmost importance, as it helps us:

• to take a step back from the situation at hand and allow ourselves 
to be more reflective than reactive

• keep track on what we’ve tried thus far, for how long, and what has 
worked and not work

• to have all the adults be in the know and be on the same page
• transfer the information from year to year and not have to repeat 

the process every time

• gather valuable information when needed to refer the student for 
more specialized services or outside resources 

• documentation can assist in noticing patterns and can help 
anticipate recurrent behaviour problems (Jones et al., 2014)

How important is data tracking?
TIER 1 – UNIVERSAL Practices 
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CEBM has been working on a version of the Pyramid of Interventions for: 
ü Transitions (in the hallway)
ü Recess/lunch (in the schoolyard)
ü Daycare

It has been found that the time and effort invested in optimizing the 
support measures during these blocs of time have a direct impact on how 
students manage in the classroom.

Tier 1: physical layout, animation, supervision, activities, equipment, 
student involvement, etc.

Tier 2: small-group supported and/or extended recess and lunch

Tier 3: individualized sheltered recess and lunch, personalized support 
measures during transitions

How about the support measures outside of class time?
TIER 1 – UNIVERSAL Practices 

https://www.cebmmember.ca/practices-during-transitions 
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TIER 1 – UNIVERSAL Practices 
During transitions – outdoor recess 
(schoolyard)

• Where?–Dividing the yard into clear 
sections (play/activity areas)

• With whom? – Grouping of students
• What?–Types of games/activities 

(must consider the seasons with and 
without snow)

• When?–Schedule
• How? – Type of student 

participation, animation, supervision
• With what?–Materials needed

32

https://www.cebmmember.ca/practices-during-transitions
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TIER 1 – UNIVERSAL Practices 

• The answer to this question may vary from case to case. 
Sometimes the adult’s expectations may not be well aligned with 
the student’s developmental level, availability to learn 
(stuckness), or capacity to execute certain skills.

• The CEBM Applications and Considerations Tool was designed to 
walk you through a series of reflective questions to see where the 
student is situated in the trajectory of interventions. 

• Check-in with the student, parents and school team.

How do we know when to move from 
one Tier of interventions to the next Tier?
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TIER 2
TARGETED Practices 

34

Tiers 2-3 building onto Tier 1

• ALL students benefit from 
Tier 1 practices, even those 
who need additional 
support.

• When action plans require 
revision, it is necessary to 
take a step back and 
reevaluate support 
measures in places at all 3 
tiers.

Tier 1
ALL

Tier 2
SOME

Tier 3 
FEW

35

CONSIDERATIONS FLOWCHART
Tier 2 – Targeted practices for SOME students

36
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TIER 2 – TARGETED Practices 
in the classroom and other alternate locations

1. Targeted measures for the physical and social set-up of the learning environment
2. Targeted attachment practices to engage those students further
3. Check-ins with a significant adult
4. Strong adult posture during challenging circumstances
5. Targeted structures and routines for further consistency and predictability
6. Alternate classroom entrance and exit time
7. Assigned preferential seating, alternate seating/workstation
8. Scheduled time in the designated area (during strategic times – after recess)
9. Assigned individual bin
10. Scheduled time at the movement break station in the hallway
11. Targeted small-group resource support
12. Targeted small-group emotion intervention opportunities 
13. Scheduled time in another pre-determined supervised location (You’ve Got Mail, 

Foster classroom)
14. Targeted small-group accompaniment during transition times

https://www.cebmmember.ca/tier-2-targeted-practices 
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CONSIDERATIONS FLOWCHART
Tier 2 – Targeted practices for SOME students

38

TIER 2 – TARGETED Practices 
in the classroom and other alternate locations

1. Targeted measures for the physical and social set-up of the learning environment
2. Targeted attachment practices to engage those students further
3. Check-ins with a significant adult
4. Strong adult posture during challenging circumstances
5. Targeted structures and routines for further consistency and predictability
6. Alternate classroom entrance and exit time
7. Assigned preferential seating, alternate seating/workstation
8. Scheduled time in the designated area (during strategic times – after recess)
9. Assigned individual bin
10. Scheduled time at the movement break station in the hallway
11. Targeted small-group resource support
12. Targeted small-group emotion intervention opportunities 
13. Scheduled time in another pre-determined supervised location (You’ve Got Mail, 

Foster classroom)
14. Targeted small-group accompaniment during transition times

https://www.cebmmember.ca/tier-2-targeted-practices 
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TIER 2 – TARGETED Practices 
Challenges Placemats

40

https://www.cebmmember.ca/tier-2-targeted-practices
https://www.cebmmember.ca/tier-2-targeted-practices
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41

CONSIDERATIONS FLOWCHART
Tier 2 – Targeted practices for SOME students

42

Creating a Student Action/Safety Plan can be helpful to:

• Narrow down the needs and challenges

• Aim for specific goals and track their progress

• Attach concrete strategies to these goals, to clarify the ‘why-
what-when-where-how-for how long’ so the adults can be on 
the same page

• Give examples of tools and materials that can be used in 
support of the strategies so the adult understand the purpose 
of these tools and assess their benefits (see if they are well 
adapted, or whether they require adjustments/change)

• Have a clear and systematic plan to inform and align the adults 
(including the parents), and to give them a framework to focus 
and collaborate on

When is it time to formalize a Student Action/Safety Plan?
TIER 2 – TARGETED Practices 

43

https://www.cebmmember.ca/tier-2-targeted-practices

TIER 2 – TARGETED Practices 
Student Action/Safety Plan

44

https://www.cebmmember.ca/tier-2-targeted-practices
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https://www.cebmmember.ca/tier-2-targeted-practices

TIER 2 – TARGETED Practices 
CEBM Tiers 1 and 2 Intervention Planning Documents

45

TIER 3
 INDIVIDUALIZED Practices 

46

CONSIDERATIONS FLOWCHART
Tier 3 – Individualized and intensified practices

47

1. Personalized measures for the physical and social set-up of the learning 
environment

2. Personalized attachment practices to soften the students’ defenses
3. Systematic daily check-ins and end-of-day recap with a significant adult
4. Strong adult posture during challenging circumstances
5. Personalized structures and routines for further consistency and predictability
6. Alternate classroom entrance and exit time
7. Assigned preferential seating, alternate seating/workstation
8. Formal Student Action Plan with personalized support measures (academic, 

emotional, and behavioural needs)
9. Personalized one-to-one scheduled time for movement breaks in the NSC
10. Personalized one-to-one resource support
11. Personalized one-to-one emotion interventions and opportunities for emotional 

release  (Emotions Room)
12. Personalized one-to-one adapted schedule in another pre-determined 

supervised location with an assigned individual bin (NSC)
13. Personalized one-to-one accompaniment during transition times (buses, hallway, 

recess, lunch, daycare) 

TIER 3 – INDIVIDUALIZED Practices 
with the help of Support Staff and/or Professionals

https://www.cebmmember.ca/tier-3-individualized-practices 

48

https://www.cebmmember.ca/tier-2-targeted-practices
https://www.cebmmember.ca/tier-3-individualized-practices


Where do we go from here? WQSB - Oct 2024

Presented by Catherine Korah, CEBM 13

CONSIDERATIONS FLOWCHART
Tier 3 – Individualized and intensified practices

49

1. Personalized measures for the physical and social set-up of the learning 
environment

2. Personalized attachment practices to soften the students’ defenses
3. Systematic daily check-ins and end-of-day recap with a significant adult
4. Strong adult posture during challenging circumstances
5. Personalized structures and routines for further consistency and predictability
6. Alternate classroom entrance and exit time
7. Assigned preferential seating, alternate seating/workstation
8. Formal Student Action Plan with personalized support measures (academic, 

emotional, and behavioural needs)
9. Personalized one-to-one scheduled time for movement breaks in the NSC
10. Personalized one-to-one resource support
11. Personalized one-to-one emotion interventions and opportunities for emotional 

release  (Emotions Room)
12. Personalized one-to-one adapted schedule in another pre-determined 

supervised location with an assigned individual bin (NSC)
13. Personalized one-to-one accompaniment during transition times (buses, hallway, 

recess, lunch, daycare) 

TIER 3 – INDIVIDUALIZED Practices 
with the help of Support Staff and/or Professionals

https://www.cebmmember.ca/tier-3-individualized-practices 
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CEBM has written detailed documentation on the purpose and use of the 
Nurturing Support Center (NSC) and Emotions Room.

There are certain fundamentals and requirements that must be considered 
in order to ensure that these support measures are functioning in the way 
they were designed.

Ø Understanding and buy-in of the mandate and philosophy behind these support 
measures (for administration, staff, and parents)

Ø How these support measure fit into the bigger picture (Pyramid of Interventions)

Ø Role, vision, and leadership of the school administrator

Ø Space, staffing, budget for furniture and materials

Ø Commitment to professional development and to staff meetings to follow up on 
space, staff, and student progress

Ø Etc.

Are there any specific considerations around the 
use of alternative spaces (Emotions Room, NSC)?

TIER 3 – INDIVIDUALIZED Practices 

51

https://www.cebmmember.ca/tier-3-individualized-practices 

TIER 3 – INDIVIDUALIZED Practices 
CEBM Tier 3 Intervention Planning Documents

52

https://www.cebmmember.ca/tier-3-individualized-practices
https://www.cebmmember.ca/tier-3-individualized-practices


Where do we go from here? WQSB - Oct 2024

Presented by Catherine Korah, CEBM 14

Reminding ourselves that: 

• Students are not as receptive when upset (it affects the auditory processing – they 
cannot attend to what we are saying – hyperfocus on body language and tone)

• Adults don’t do their best work in crisis intervention (being mindful of our own 
stress level)

• Therefore our main objective during these situations is to establish safety and 
aiming not to do harm – it’s not time to make headway in the incidents

• We must to work around the incidents, to be more effective, by:

ü Setting up preventive and proactive support measures (having the student 
explore and discover what works and doesn’t work for them when they’re 
available and connected to us)

ü Creating or adjusting the student action/safety plan for future events

ü Collecting data for analysis, establishing patterns, and gathering new insight 
which might help us adapt the plan to better fit the student’s needs and 
challenges.

How do the adults intervene when a student is dysregulated ?

TIER 3 – INDIVIDUALIZED Practices 

53 54

Examples of de-escalation techniques

• Removing any audience. If possible, taking the student for a walk or 
accompanying them to a safe and private space.
• Honouring the student’s personal space (needing to consider individual 

differences in terms of tolerance for physical proximity).
• Being mindful of our verbal, non-verbal and paraverbal cues (e.g., 

triggering language, tone/volume of voice, speech rate, body 
positioning, facial expression, sudden gestures, walking fast towards the 
student, etc.)
• Being aware of our level of stress, affect, emotional intensity, and 

type/level of energy reflected.
• Avoiding intense eye contact (this can feel quite threatening to some 

students). Sitting side-by-side or standing at an angle can help with this.
• Demonstrating active listening; reducing the amount of talking and 

allowing for moments of silence.
• Being empathetic and non-judgmental; focusing on the emotion(s) 

experienced by the student rather than their behaviour.
• Offering support or a pause; trying to accommodate and reassure the 

student.

55

Examples of de-escalation techniques

• If possible/available, providing a space for them to let off steam.
• Avoiding getting caught in a power struggle, anticipating potential 

refusal from the student and perceiving their challenging 
questions/comments as needing to vent.
• Moving away from trying to teach a lesson or reason with the student, 

especially when their behaviour appears erratic and irrational.
• Setting simple, concise, and realistic limits by offering 

options/alternatives in a supportive manner; being careful to not 
overload with too many directives.
• Allowing time for decision making and choosing wisely what is insisted 

upon.
• Coming alongside the student’s frustration, by naming and validating it.
• Sometimes, using humour, when appropriate, can be helpful to diffuse 

the situation.
• Not taking it personally; being careful to not overreact (lenses and 

mirrors).
• Having another adult support or step in if the situation is not defusing.

56
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CONSIDERATIONS FLOWCHART
Tier 3 – Individualized and intensified practices

57

Keep in mind that the answer to this question may vary from case to case:

• Typically, when a student is still struggling to manage in the classroom 
despite the ongoing numerous attempts of universal and targeted 
practices (the trajectory of interventions is well into Tier 2 or at Tier 3)

• The consultant/professional may come to the classroom to:
Ø observe the student and see which are strategies in place
Ø check if any of the interventions can be further tweaked or changed
Ø suggest whether there’s a need for possible evaluation(s)
Ø suggest whether the student would benefit from being referred to more 

specialized services or outside resources (as available)

• Invitation to a School Level (special needs) Committee or an Adhoc 
Meeting

• Before formalizing the strategies into an IEP

When is it time to call in a consultant/professional for help?

TIER 3 – INDIVIDUALIZED Practices 

58
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CONSIDERATIONS FLOWCHART
Tier 3 – Individualized and intensified practices

60
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Keep in mind that the answer to this question may vary from case to case:

• The CEBM Pyramid of Interventions Considerations was designed to 
assist you in evaluating where the student is situated in the trajectory 
of interventions. 

• Given the varying availability of specialized services (e.g. regional 
program, closed classrooms) and outside resources (e.g. child 
psychiatry services, treatment programs, respite services) from region 
to region across the province, some schools may have access to more 
options than others.

• A student’s success at school cannot be measured solely by the 
capacity to remain in the classroom all day every day. Targeted and 
Individualized practices suggested propose a variety of times and 
spaces where the student can be successful in a school building 
outside of the classroom setting.

TIER 3 – INDIVIDUALIZED Practices 
When do we know when a student may require services 

beyond what a regular classroom can provide?
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