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What is the purpose of a Tier 2 targeted approach?

* To preventively provide targeted supports to students who are
at risk for developing more serious challenges, which would
overtime require intensive and individualized support if not
answered.

* The support provided at Tier 2 may involve small-group
interventions where the number of students participating
would depend on the grade level and specific student needs.

» Targeted measures can also be provided to students on an
individual basis, where supports are strategically assigned
and/or scheduled for the student upon their needs,
challenges, and individual differences.

* Tier 2 supports can be applied as a short-term plan, on a more
intensive basis, in order to answer to a particular objective

https://www.cebmmember.ca/tier-2-targeted-practices
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Tier 2 measures are meant to
build onto Tier 1 supports

Keep in mind that ALL
students benefit from Tier 1
practices, even those who

Tier2 need additional support
for SOME students

Tier 2 supports, these are
meant to be complimentary
and need to be putinto

place as an add-on to Tier
1, not as a replacement

https://www.cebmmember.ca/pyramid-of-interventions

Identifying students for Tier 2 supports

* Tier 2 refers to the practices and systems that enable targeted
interventions for some students (approx. 10-15% of students).

Students should be considered for Tier 2 measures if they are
not adapting well to their environment with Tier 1 supports
alone.

Another element to consider is whether the student seems to
benefit from a small-group setting for certain tasks and
activities.

Before moving to Tier 2, it is important to ensure that Tier 1
practices are being implemented as planned, and that all
considerations at that level of support have been reflected

upon.

https://www.cebmmember.ca/tier-2-targeted-practices

Key fundamental elements of Tier 2 supports

Using a proactive approach where support measures are
assigned and scheduled preventively rather than waiting for
problems to arise to address them

Increasing the adult accompaniment, being intentional in
the setup of the environment, and being mindful of the
adult posture/approach to match the targeted needs and
challenges of the students

Assigning a significant adult (in addition to the homeroom
teacher) to support the student through check-ins and other
targeted measures

https://www.cebmmember.ca/tier-2-targeted-practices

Key fundamental elements of Tier 2 supports (cont’d)

* Selecting tools and support measures that match the student’s
targeted needs, challenges, and individual differences

* Providing ample opportunities for practice in times when the
student is regulated, receptive and engaged with the adult
accompanying them

* Ensuring that the student has reserved blocs of time for
scheduled breaks

* Engaging the parents/caregivers to increase collaboration and
improve communication

* Monitoring the student’s progress to help inform practice
(relying on data informed decision making)

https://www.cebmmember.ca/tier-2-targeted-practices



https://www.cebmmember.ca/pyramid-of-interventions
https://www.cebmmember.ca/tier-2-targeted-practices
https://www.cebmmember.ca/tier-2-targeted-practices
https://www.cebmmember.ca/tier-2-targeted-practices

Tier 2 explained

Presented by Catherine Korah, CEBM

Examples of Tier 2 small-group supports (3-5 students)

In the classroom

In alternate settings

In the schoolyard

Small-group
instruction while the
whole group is doing
activities by stations

Peer tutoring in
dyads

Small-group projects
where there are
differentiated
assignments

- Small-group targeted
supports for emotional
and social development
(e.g. role playing, team
building activities, etc.) —
during recess, lunch, or
class time (lead by Support
Staff)

- Small-group targeted
supports for academics
(lead by Resource Teacher)

- Dividing the schoolyard into
sections to offer a variety of
games and activities that cater
to different needs and interests
(keeping in mind our Tier 2
students)

- Small-group targeted supports
for emotional and social
development (e.g. structured
outdoor games and activities) —
during recess, lunch, or class
time (lead by Support Staff)

https://www.cebmmember.ca/tier-2-targeted-practices

TIER 2 — TARGETED Practices

during transitions

Structured small-
group games and
activities
accompanied by
an adult.

https://www.cebmmember.ca/practices-during-transitions
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TIER 2 — TARGETED Practices

Nurturing Support Centre Intervention Room.
Intervention; Pracices o Considr - Prevention & Interve

during transitions

Targeted support measures for

transitions:

* Targeted small-group activities
during class time

* Supported Recess
* Extended Recess

* Support Lunch

https://www.cebmmember.ca/tier-2-targeted-practices
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Examples of Tier 2 targeted supports
for individual students

Check-ins with a significant adult
Designated area within the classroom at scheduled times

Assigned preferential seating, alternate
seating/workstation

Alternate classroom entrance and exit time

Movements break stations in the hallway (in addition to
classroom brain breaks)

Scheduled time in another pre-determined supervised
location (You’ve Got Mail, Foster classroom)

https://www.cebmmember.ca/tier-2-targeted-practices
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Student “Check-In”

Flexible

Seating
and Work

Station
ASSIGNED
to the
student

https://www.cebmmember.ca/tier-2-targeted-practices

https://www.cebmmember.ca/tier-2-targeted-practices
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Scheduled Movement Station

Quiet corner SCHEDULED for the student

https://www.cebmmember.ca/physical-outlet-movement-station https://www.cebmmember.ca/tier-2-targeted-practices
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INDIVIDUAL BIN The need for individual visual schedules at Tier 2

Contains * At Tier 2, students may require an individual visual schedule,
especially if they have reserved blocs of time in their daily
schedule for breaks and other targeted supports (e.g. small-
group targeted support for emotional and social development,

or for academics, in an alternate setting.

* activities to engage
the student if they
need a moment of
respite

* Having a visual schedule can help the adults minimize their
talking and rather let the tool provide the structuring, which
helps with students who have the instinct to resist and oppose
adult directives, prompts and reminders.

* less demanding
educational work

* can be easily
transported to
another location or
another room

* To increase the success of the use of the visual schedule, the
adult needs to sit down with the student and explain the
purpose of the schedule, how they will use it, where they will
put it, etc.

https://www.cebmmember.ca/personal-bin https://www.cebmmember.ca/tier-2-targeted-practices
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USING TIME AWAY INSTEAD OF TIME OUT “You've Got Mail”
1. Sending the student TO SOMEONE with a “task”: Transition with a Destination
* a book, an envelope, You’'ve Got Mail! system

v Another adult — Counsellor, Support worker, secretary “You've Got Mail” letters
provide something tangible
for a student to hold as
they head to a pre-

v Nurturing Support Centre

2. Sending the student to an alternate location whole determined destination for
preserving their dignity: ashort period of time.
v Foster Class Two types of letters are
available:

v" Nurturing Support Center (or other Oasis type rooms) « Active movement
* Quiet activity
3. Ensuring the student knows that the relationship is still

intact and follow up with them upon their return.

https://www.cebmmember.ca/tier-2-targeted-practices
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Matching the right supports to answer
to the student’s needs

Foster Classroom * It is important that tools and support measures are matched to
the student’s needs, challenges, and individual differences.

Predetermined classroom for students N * Not all tools are made equal (e.g. type of flexible seating, type
who require this intervention 3 of sensory tool, energy level of a movement activity, etc.)

Work §tatifon with wgrk tools awaits : - + Scheduled time needs to set up with a specific objective in
incoming foster student mind (e.g. check-in, movement break, designated area, break

o Student is informed of this intervention, in an alternate location, etc.)

[ocation & Shiown i aavarice * Matching the right supports required to try a range of tools

o Student comes with work from his/her and support measures and proceed through a trial-and-error
classroom process.

¢ Student is informed on how and when * The exploration and experimenting helps the student discover
he/she will return to class themselves and become more self-aware of their needs,
triggers and individual differences.

https://www.cebmmember.ca/tier-2-targeted-practices
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Monitoring progress at Tier 2

Progress monitoring Tier 2 supports should occur frequently
and in various aspects of the student’s day (during class time,
transitions, etc.).

At this level of support, a student would benefit from having:

v'a student active prevention plan

v as well as perhaps a student safety plan, if needed

In the student active prevention plan, there is also a section
reserved for student follow up and progress monitoring.

These plans would permit the adults involved to be on the
same page about the student’s needs, challenges, individual
differences, as well as the priorities to consider in terms of
supports in place.

https://www.cebmmember.ca/tier-2-targeted-practices

Creating a Student Action/Safety Plan can be helpful to:

When is it time to formalize
a Student Action/Safety Plan?

Narrow down the needs and challenges
Aim for specific goals and track their progress

Attach concrete strategies to these goals, to clarify the ‘why-
what-when-where-how-for how long’ so the adults can be on the
same page

Give examples of tools and materials that can be used in support
of the strategies, so the adult understand the purpose of these
tools and assess their benefits (see if they are well adapted, or
whether they require adjustments/change)

Have a clear and systematic plan to inform and align the adults
(including the parents), and to give them a framework to focus
and collaborate on

https://www.cebmmember.ca/tier-2-targeted-practices
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Student Preventive Action Plan
1‘? :::A:::‘::nv: PLAN (giving pr Dvﬁs Elementary TEMPLATE DOCUMENT
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be e ¢ L The division
https://www.cebmmember.ca/tier-2-targeted-practices
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Student Safety Plan
9 STUDENT ACTIVE PREVENTION/SAFETY PLAN — i Elementary TEMPLATE DOCUMENT
i Student name: oos:
o ‘School/Board: Grade Level: Homeroom Teacher:
5“‘“::."‘“ Observable signs Adult posture and practices suggested Adult posture and practices to avoid
‘When the student
is regulated,

stress response has
fully escalated and
isdsorganized. No

nger receptive
towards the adult.

https://www.cebmmember.ca/tier-2-targeted-practices
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Suggestions to ease Tier 2 implementation

Here are some steps to make this actionable within a school
setting:

v’ Tier 2 measures should be pre-designed, scheduled, and
require low effort for teachers or interventionists to
support.

v' Schools need to allocate resources (i.e. time, staff, and
materials) to targeted interventions at the beginning of
the year so there are no surprises.

v School teams must know how and when to access or
apply for targeted supports.

https://www.cebmmember.ca/tier-2-targeted-practices

Considerations prior to moving on to
Tier 3 individualized intensive support

Prior to moving on to Tier 3,
CEBM suggests to consult the
following documents to make
sure all elements have been
covered:

v’ the CEBM Tier 2 checklist

v as well as the Tier 2
considerations

https://www.cebmmember.ca/tier-2-targeted-practices
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CONSIDERATIONS FLOWCHART
Tier 2 — Targeted practices for SOME students

If the student doesn’t respond

O Have targeted supports (flexible seating, quiet corner, movement break, etc.) been
assigned and/or scheduled? And are they used consistently?

Q Has the need/purgose of the interventions been explained to the student and
parents? Is there buy-in?

Q Similarly to Tier 1, have the following been tried: varying the frequency and intensity?
Adjusting the time of the day / day of the week? Adjusting the strategy (changing the
assigned tool/resource or the scheduled time)?

Have supports with other pre-determined adults been But in place (student Check-
In)? And have these been maintained consistently and by the same adult?

Have out-of-class short breaks (run an errand, movement station in the hallway, etc.)
or small group supports (academic, emotional/behavioural) been implemented?

Have out-of-class blocs of time been scheduled (Foster Class, Tech room, NSC)?

Have supported recess (outdoor supervised activities) and sheltered lunch been
considered?

Have other additional strategies been tried? (at least 2-3
targeted practices)? Repeat steps above.

Have the CEBM Student Challenge Placemats been consulted
for additional ideas concerning more specific challenges m
(e.g. aggression, opposition, etc.)?

|

@ w If the student responds J
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CONSIDERATIONS FLOWCHART

Tier 2 — Targeted practices for SOME students

If the student doesn’t respond
QO Has there been further communication with the student/parents?

Has the student been formally referred to the school team (Special Needs
Committee, Interdisciplinary Team Meetings) using an AdHoc form?

Q
QO Has the board consultant/professional (or Resource Teacher) reviewed
Q

the CEBM Intervention Planning document for Tiers 1-2?

Has a Student Behaviour Intervention/Action Plan been
w If the student responds J

set up? |

If the student doesn’t respond
O Has the school team reviewed the implementation of the
strategies proposed in the Student Behaviour
Intervention/Action Plan? — ex. Project Harbour (floating team)

QO Has the school team considered formalizing the )
Student Behaviour Intervention/Action Plan into
an Individualized Education Plan (IEP)?
J
@ w If the student responds

If the student doesn’t respond
Move to individualized Tier 3 Interventions
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Conclusion

* Although Tier 1 universal supports should be a standardized
practice throughout all schools, Tier 2 targeted measures also
need to have their own place in accompanying students, as
they are a powerful tool when used correctly and consistently.

* Not only does the presence of Tier 2 measures help minimize
the overuse of intensive individualized resources, but also
reduce the number of students who fall into exacerbated
behaviours due to the lack of well-adapted supports.

* Keep in mind that some of the keys to successful Tier 2
targeted measures are to pre-plan, to be intentional in the
selection and implementation, and to follow up to ensure all is
going according to the plan.

https://www.cebmmember.ca/tier-2-targeted-practices
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Centre of Excellence for Behaviour Management
www.cebm.ca
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ARTICLES  LIBRARY EVENTS  RESOURCES CENTER

THE CENTRE OF EXCELLENCE FOR BEHAVIOUR MANAGEMENT (CEBM)

Welcome to our site! As a support to the 10 English School Boards of Quebec, the CEBM aims to enable boards and their
staff to find developmentally friendly and trauma informed interventions that are effective in helping students who are
struggling with behavioural challenges in the school setting.

CEBM RESOURCES CENTER
Framework for Student Support

Make sure to visit the CEBM RESOURCES CENTER (formerly known as the member's section)
hitps://www.cebmmember.ca

*Itcan also be menu bar p right of this webpag

Also visit the CEBM Resource Center
https://www.cebmmember.ca/

34



https://www.cebmmember.ca/tier-2-targeted-practices
http://www.cebm.ca/
https://www.cebmmember.ca/frustration-and-aggression

